Textbooks are the instruments that assist both teachers and learners in process of second language learning. With respect to the importance of textbooks in a language course, evaluation of course books is a significant issue for most researchers. The present study investigated and analyzed Listening Comprehension parts in Top Notch 2A & 2B 2 nd edition. Top Notch 2A & 2B have 10 Units. The number of listening comprehension parts is in the range of 2 to 4 parts in each unit through the book. So the number of listening comprehension parts is not equally distributed. The participants of this study are 10 EFL teachers of two English language Institutes in Jahrom. Strong and weak aspects of Listening Comprehension parts have indicated in this research. The weaknesses involve the pictures and visuals are not clear enough to enhance students' motivation and interest, the audio is not completely suitable for students' English level, and Discussion parts are not stimulating students' talking. Furthermore this study revealed the crucial function of teachers in listening achievement of students.
Introduction
Evaluation is systematic collecting information for purposes of decision making. It involves gathering information on patterns of language use, language ability, and attitudes toward language. In language program evaluation, evaluation is the decisions about the quality of curriculum or materials program. (Longman Dictionary of Language teaching & Applied Linguistics, 2002, page.188) .Evaluation means paying attention to both the results of a course, and the designing and performing of the course. The aim of evaluation is to examine the course achievement and where it requires improvement. (Nation & Macalister, 2010, p.123) .
Many researchers try to find strengths and weaknesses in every teaching material in order to take advantage of the former and anticipate the latter. (Ur, 2012, p.203) . In every language teaching classroom, course books have significant role in the process of learning and teaching. Course books refer to the materials which are used as the basis for courses. (Ur, 2012, p.197) .
As Nation & Macalister (2010) mentioned in adapting an existing course book, teachers may wish to add some changes to it. For doing this the teaching material must suit the interests and proficiency of learners. The existing course book should have comprehensible input ("interesting comprehensible receptive activity in both listening and reading"). Also the course book must contain fluency both in receptive and productive skills. (p. 161-2). In every language course students spend plenty of time and money passing the course. Therefore it is worthwhile to evaluate the course book in a systematic way. In the beginning of every evaluation process, the teacher considers the essential features of evaluation procedure which are "right vocabulary and grammar level for learners, focus on language and skills, certain price of book, readily availability of book, appropriate size and number of lessons according to length of course, and not offend religious or cultural sensitivities of learners". (Nation & Macalister, 2010, p. 165) . Comprehension is the ability of understanding the meaning of every spoken or written communication. Listening comprehension is a prerequisite for speaking skills. The focus of comprehension is on understanding meaning. (Longman Dictionary of Language teaching & Applied Linguistics, 2002, page.99) .Students should first learn to listen and comprehend, then produce the language. Listening comprehension is the process of understanding and realizing speech. In listening comprehension process linguistic items (phonemes, words, grammatical structures), and topics, language situations, listeners' background knowledge have significant roles. (Chastain,1988, p.205) . It is crystal clear that in language learning, the learner should first understand then speak the language. Therefore in a listening comprehension task as we expect students to comprehend everything, it is necessary to give them a meaningful context. (Chastain,1988, p.192 ).
Flourishing Creativity & Literacy
Among different characteristics of every comprehension listening task, there are important points to consider in this present research. In Comprehension Listening, topics and contexts are important. The topics and contexts should be relevant to background knowledge of students. The topics must be based on students' daily lives. Listening comprehension tasks should have real-language situations. Ready-made learning tasks can suit the appropriate level of learners. Learning tasks are the major base of communicative practice. They are essential for improving fluency and accuracy of four skills (speaking, listening, reading, and writing) in communicative situations. (Ur, 2012, p. 198 & 202) . The speed of speech in every listening comprehension should be normal and moderate. The speed should accommodate students' levels. (Chastain,1988, p.190, 195&200) . Chastain (1988) pointed out that Pre-Listening activities have the most important effect on any listening comprehension."The type and number of unknown linguistic forms and vocabulary items undoubtedly affect the students' ability to complete the listening comprehension activity satisfactorily." (p. 201).Therefore it is a good idea to give students unknown linguistic forms in order to teach them new things. Post-Listening or Follow-up activities give students feedback. These activities can be individual, pair work and group work. Discussions, role plays, and writing assignments are other parts of post-listening activities. (p. 203). Ur (2012) reported different types of listening activities like ticking off items (students listen to a speech, then mark correct items), cloze ( the text has some gaps and students have to write down the missing words), answering questions (students write down the answers while they listen the text), note-taking (students take brief notes from a speech). (p.109 & 110) . Ur (2012) asserted that listening activities involve reading, writing, or speaking. So accomplishing listening activities demands a combination of skills. (p.109). In Discussion parts which are like speaking activities, making a careful choice of topic and task stimulate interest, motivation, interaction, and participation among learners. In Pair work and Group work the amount of learner talk will increase. As students are often afraid of talking in front of classroom, Pair work and Group work can raise their participation. Role plays can be done in pairs or groups. Role play is the only way of practicing real-life interactions in classroom, so it is a useful technique for developing confidence and cooperation between students. (Ur, 2012 (Ur, , p. 118, 119 & 1206 . As Chastain (1988) mentioned there was a traditional view that listening process could not be visible, so it was a passive skill. But recent studies about mind recognized listening as an active process. (p.193) .The importance of listening comprehension skills has been ignored by language teachers and students. They did not notice the necessity of improving listening comprehension skills as prerequisite for speaking skills. (Chastain,1988, p.192) . New studies show that Listening improves language competence of learners. (Longman Dictionary of Language teaching & Applied Linguistics, 2002, page.313). Students should be professional in listening, since they have to answer the questions at the same time. Therefore it is more useful for learners to listen for the main idea, or important information. (Ur, 2012, p.102) . According to the researches about textbook evaluation, the checklist of present study is based on different available checklists. The researcher took sample of several various checklists for example Miekley (2005) Chastain, (1988, p.202 ) stated this aspect of listening comprehension parts). For example the book wants learners to complete the sentences, fill in blanks, answer True/False questions, put check marks, and write classroom assignments. These activities will strengthen both listening and writing abilities of the learners.
Review of literature

Research questions
Here are some questions that will be answered in this study: 
Method
Participants
The population of this study is 10 EFL teachers of two English language Institutes in Jahrom.
These
Instruments
As the instrument the researcher used a checklist which is based on the available checklists. The checklist has three main parts which are A) Generally, B) Activities & Tasks 
Results
The results of each part on the checklist have been illustrated in some tables. The Frequencies and Percent of every question have been measured and indicated in a single table. Questions 1 to 9 are belong to the first part (Generally) of the checklist. According to table 1-9, in the first question 50 percent of participants chose high points and 50% selected low. 60% participants preferred high points for Q2, Q6 and Q7. In question three 80% selected low points. 60% chose low in Q4 and Q9. Question five shows 80% high. For question eight 70% chose high points. Tables 11-13 represent that Q11 (one missing answer for question 11) and Q12 have 60% low points while Q10 have 70% high. Tables 15-22 are about part C (Follow-up Tasks) of the checklist. Question 13 displays 80% of high points. Q14 and Q20 have 50% high and 50% low. Q15 and Q18 showed 60% high points while Q16 had 60% low. Q17 presents 50% high and 40% low and one missing answer. 70 percent of the participants selected high points for Q19. Half of the participants emphasized that the topics are familiar and real-life.60% of teachers stated that Listening Comprehension parts progress from simple to more complex through the Book, also these parts improve vocabulary, grammar knowledge, and dictation of students. But they claimed that the audio is not completely suitable for students' English level. And about Pre-Listening parts, they did not accept these parts provide enough words to make comprehension possible. In part B of the checklist (Activities & Tasks), the Tasks are introduced thoroughly for students. However 60% of participants expressed the activities are not relevant to background knowledge of students, and are not giving enough opportunities for practice. About Follow-up Tasks (Post-listening) in part C of the checklist, most of the teachers confirmed the Follow-up activities have integrated Language skills, Pair work and Group work reduce shyness and fear of learners, and Role plays are based on real-life communications. On the other hand 60% of teachers believed the Discussion parts have not careful choice of topics and tasks to stimulate students' talking. In the last two questions of the checklist, the researcher asked the participants to determine which one has the key role in success of students: the Book or the teachers' creativity & imagination. Regarding this question, the results showed that both the teacher and the Book simultaneously affect students' success in Listening Comprehension. The last question researched the function of teachers (teach students to listen for meaning rather than Language or try reducing learners' fear & anxiety) in Listening comprehension Tasks. Most of participants believed in both of functions.
Conclusion
As it is obvious from the gathering information, the pictures and visuals of Listening Comprehension parts are not clear to increase learners' motivation and interest. Also the audio is not totally suitable for students' English level. On the other hand, the teachers are satisfied with all kinds of Follow-up Tasks except the Discussion parts which do not encourage students to talk. As Chastain (1988) stated that listening comprehension skills are prerequisite for speaking skills (p.192). Thus well-organized Discussion parts increase students' speaking abilities. It is not just the course book which determines the achievement of students in language learning and enhancing listening comprehension skills, additionally the teachers' creativity and imagination have crucial roles. It is the duty of teachers to carefully introduce the topics, tasks and assignments for learners. Other functions of teachers are to teach students to listen for meaning (concept) rather than language, and try to reduce students' fear and anxiety. (Chastain, 1988, p. 208) . As the findings of this study proved these significant teachers' functions, this present research indicated the importance of Pre-Listening activities in developing listening comprehension abilities of students. Students need to know vocabulary items (just key words) and linguistic features for comprehending the meaning in any listening comprehension task. Therefore, it emphasizes the considerable influence of teachers over what is taught in PreListening parts.
